
© The Early Dyslexia Screening Centre EarlyDyslexiaScreening.com 

Comparison: IDA (2025) and Delphi (2023) Definitions of Dyslexia 

Dimension 

  

IDA (2025) 

  

Delphi (2023) 

  

Interpretive Notes 

  

Core Definition 

  

Defines dyslexia as a specific 

learning disability characterised by 

difficulties in word reading and/or 

spelling that affect accuracy, speed, 

or both, varying by orthography. 

 

Defines dyslexia as a disorder 

primarily affecting the 

development of accurate and 

fluent word reading and 

spelling. 

  

Both centre on word-level literacy difficulties. The 

IDA adds cross-orthographic applicability, 

reflecting an international scope. 

 

 

  

Causality 

 

  

Attributes causation to interacting 

genetic, neurobiological, and 

environmental influences across 

development. 

  

Identifies phonological and 

orthographic processing 

differences as 

neurodevelopmental in origin. 

  

The IDA broadens causality to include 

environmental and biological interactions; the 

Delphi focuses on core cognitive–linguistic 

mechanisms. 

  

Linguistic 

Mechanisms 

 

 

 

 

 

  

Specifies that underlying difficulties 

with phonological and morphological 

processing are common but not 

universal, and that early oral 

language weaknesses often 

foreshadow literacy challenges. 

 

 

 

 

  

Emphasises phonological 

processing and orthographic 

learning as central, without 

explicit mention of 

morphology. 

 

 

 

 

 

  

The IDA broadens the linguistic scope by adding 

morphology and oral language, restoring a fuller 

model of dyslexia as a language-based difficulty. 

However, allowing for cases where phonological 

difficulties are said to be absent risks over-

interpreting screening results. A child may pass a 

phonological awareness screener yet still experience 

phonological inefficiency that affects how speech 

and print are mapped. Without clearer criteria for 

assessing phonological processing depth, this 

wording introduces diagnostic ambiguity. 
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Instructional 

Condition 

  

 

States that difficulties persist even 

with instruction that is effective for 

the individual’s peers. 

 

  

States that dyslexia affects the 

acquisition of reading and 

spelling despite the educational 

opportunity to learn these skills.  

Both rely on notions of “effective” or “adequate” 

instruction but fail to define these terms. This 

ambiguity remains problematic for both research 

and classroom practice.  

Continuum and 

Severity 

  

Describes dyslexia as existing along 

a continuum of severity within the 

broader range of literacy skills. 

  

Recognises a spectrum of 

severity from mild to severe, 

rejecting categorical models. 

  

Both endorse a dimensional model consistent with 

neurocognitive evidence. 

  

Co-occurring 

Conditions 

  

 

Notes that dyslexia can co-occur 

with ADHD, developmental 

language disorder (DLD), and 

dyscalculia, though these are distinct. 

 

  

 

Similarly recognises 

comorbidity, especially with 

developmental language 

disorder. 

 

 

  

 

Both maintain that dyslexia often overlaps with 

other developmental conditions but should not be 

conflated with them. 

 

  

Secondary 

Consequences 

 

  

Lists reduced reading and writing 

experience, weaker language growth, 

lower academic achievement, and 

effects on psychological well-being 

and employment. 

  

Notes secondary effects on 

comprehension, vocabulary, and 

academic progress. 

 

  

The IDA extends the scope to psychosocial 

outcomes, reflecting attention to lived experience 

and well-being. 

  

 

Early 

Identification 

 

 

  

 

Explicitly includes early 

identification and intervention as 

particularly effective. 

 

 

  

Advocates early screening and 

proactive support to prevent 

entrenched difficulty. 

  

Both highlight prevention and early input as 

essential to avoiding the dyslexia paradox. 
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Terminology 

and 

Classification  

Retains “specific learning disability” 

for alignment with ICD-10 and 

IDEA frameworks. *  

Uses the term “disorder” rather 

than “disability” but with 

similar functional meaning.  

Terminological differences are minor; both align 

with international diagnostic language.  

 

 

Common Myths and Public Misconceptions 

 

Myth Clarification in IDA (2025) Clarification in Delphi (2023) 

Dyslexia is primarily a visual 

problem (e.g., letter reversals, 

visual stress, colour overlays). 

 

  

Frames dyslexia as a language-based word reading 

and spelling difficulty, not a visual–perceptual 

disorder. Visual anomalies may co-occur but are not 

causal. 

 

  

Explicitly defines dyslexia as a language-based 

disorder of phonological and orthographic 

processing. Visual factors are excluded as causal 

explanations. 

  

Dyslexia confers special talents 

or “gifts.” 

 

  

Makes no mention of gifts or enhanced thinking 

styles. Acknowledges emotional and educational 

impact but not cognitive advantage. 

  

Focuses strictly on literacy-related difficulties and 

their processing origins, with no reference to 

creativity or alternative thinking styles. 

  
 

 

* IDEA refers to the Individuals with Disabilities Education Act (United States federal legislation). While the International Dyslexia Association 

uses “international” in its name, the definition is primarily grounded in American educational and legal frameworks. 

 

Prepared by Emma Hartnell-Baker (The Early Dyslexia Screening Centre) to support teachers in England. 

This comparison is a work in progress and intended for professional discussion and clarity. 

Feedback and suggestions are welcome: Play@MyWordz.com 


